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Abstract  
The current study is an endeavour to explore Iranian EFL (English as Foreign Language) teachers’ enthusiasm 
for teaching and their level of reflection. This study investigates the relationship between Iranian EFL teachers’ 
enthusiasm for teaching and their reflective practices during teaching in the classroom. The other aim of the 
study was to find out whether EFL teachers’ level of enthusiasm is a significant predictor of the degree of their 
reflective practice. The participants consisted of 170 Iranian male and female EFL teachers. The researcher 
used The Reflective Teaching Instrument and Teachers Enthusiasm Scale to gather the required data. The first 
questionnaire was used to assess the participants’ level of reflection, and the second one was used to investigate 
their teaching enthusiasm. The results of data analysis using the Pearson Correlation test indicate that there was 
a significant correlation between the Iranian EFL teachers’ reflection and their teaching enthusiasm. The 
findings showed that the two variables of the study had a significant effect on each other and, accordingly, 
marking teachers’ enthusiasm as a predictor for their reflective practice. 
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Introduction 
In recent years, the notion of reflection has been increasingly utilized in different teacher 
education programs to help teachers to evaluate and improve their teaching practices (Bean & 
Stevens, 2002; Conway, 2001; Freese, 2006). Day (1999a) argues that reflection includes the 
engagement in a critique for practice, the implicit merits in that practice, the contexts in which 
practice occurs, and the use of these practices to improve that practice. By engaging in reflective 
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practice, teachers could face the uncertainties and unexpected conditions in the educational 
context since reflection encourage them to critically appraise themselves, current attitudes, and 
their correlations with the learners and others in the school (Lange,1990). By reaching a better 
knowledge of their own instructing and practice via reflective practice, teachers could develop 
their effectiveness (Ferraro, 2000). Accordingly, reflective practice has always been viewed as a 
significant element of effective teaching (Day, 1999b) and viewed as a useful tool for the 
development of effective teachers (Van Manen, 1991). 

Since teachers are the most influential element of education, their educational and affective 
status has a significant effect on learners’ learning. It is clear that effective teaching has a 
significant and positive effect on the students’ education as it stimulates learners’ curiosity and 
effective learning, develops their analytical, logical, and creative thinking, and improves both 
their desire and capacity for further learning (Mills & Satterthwait, 2000). Moreover, Rosenshine 
(1970), as cited in Williams & Burden, 1997), reviewed some of the previous studies conducted 
according to the process-product model and identified some crucial aspects relating to successful 
teaching that involved some factors such as clarity of presentations, teacher enthusiasm, variety 
of activities during a lesson (p.355). When asking teachers which characteristics comprise an 
effective teacher, “enthusiasm for teaching” comes up as one of the most important factors 
(Witcher et al., 2001). Arends (1989, p.274) states that teacher enthusiasm is an interesting 
notion for two reasons: First, it is often confused with theatrics and its related distractions. 
Second, the study of the correlation between teacher and enthusiasm and learner learning is 
mixed. Motivated by the paucity of study in this area, the present paper was an endeavour to 
address the possible correlation between Iranian EFL teachers’ engagement in reflective practice 
and their enthusiasm for teaching. Of particular importance to the current research was 
investigating the degree to which teachers’ reflective practices could predict their teaching 
enthusiasm. 

In previous years, studies on reflective practice have increased. However, little is known 
about Iranian EFL teachers’ enthusiasm and their reflection. In other words, to the researcher’s 
knowledge, there are not many studies that have attempted to explore the possible correlation 
between Iranian EFL teachers’ enthusiasm and their reflection. The significance of the current 
research lies in the importance of reflection for an effective language instructing for both learners 
and instructors, especially in contexts like Iran where teachers lack high reflectivity in their 
teaching (Marzban & Ashraafi, 2016). What distinguishes the present paper from the previous 
ones is that teachers’ enthusiasm is considered as an important characteristic of successful 
teachers, and also view reflection as a significant factor in teachers’ success in teaching.  

Since it seems that both reflective practice and teachers’ enthusiasm help teachers to become 
more effective and successful, this paper will try to explain the question ‘Is there any relationship 
between the Iranian EFL teachers’ level of reflection and their enthusiasm to teaching?’. In 
addition, the current study is an attempt to inquire whether the Iranian EFL teachers’ level of 
reflective practice could predict their amount of teaching enthusiasm. 
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The Literature Review 
In the last decades, the concept of reflection has received considerable attention. Dewey (1933) 
proposed the concept of reflection and believed that reflective thinking is an especial type of 
problem-solving that includes a careful linking and ordering of beliefs (Hatton & Smith, 1995). 
Dewey (1933) referred to reflection as a shape of thought growing from perplexity felt indirectly 
experienced condition and a significant aspect of learning from experience. He asserted that 
reflective thinking leads the practitioner to act in a deliberative and intentional way rather than 
blindly and impulsively. Reflection relates to professional development and assists teachers to 
acquire new ideas about the process of their teaching (Malmir & Mohammadi, 2018). Reflective 
practice is a purposeful act of critical thinking and meditation about learning and instructing to 
address deep influences and develop future experiences (Bawaneh, Moumene & Aldalalah, 
2020). Although education practitioners have suggested some different frameworks to explain 
how instructors may engage in reflective practices (e.g., Jay & Johnson, 2002), the process can 
be defined in three stages. First, instructors are aroused to reflect on their practices via facing 
problematic or riveting issues in their classes, technically named puzzles of practice’ (Munby & 
Russell, 1990). At the next stage, they fulfil critical assessment of the teaching notes in question, 
endeavouring to evaluate them from different views. At the final step, the acquired findings from 
parsing the puzzles of practice are integrated to judge how to confront them, an endeavour that 
will finally result in improved teaching (Seydi Shahivand & Moradkhani, 2020). The results of 
previous studies indicated that adequate training in reflective practices is necessary for teachers 
to improve learners’ learning and reflective practice becomes a significant element of the 
teaching curriculum in educational contexts all over the world (Bawaneh et al., 2020). Reflective 
practice dissolves the processes that teachers use to review their previous teaching practice, test 
their actual practice in the classroom, and propose more efficient practice for more improvement 
(Bawaneh et al., 2020). Teachers are considered to think about all of the teaching activities in 
their classroom. They would review, elaborate, and investigate the conditions to acquire novel 
reflective attitudes for developing further practices (Bawaneh et al., 2020). Reflective practice is 
not only thinking about what and how the teacher teaches, but also it is a cyclical critical way to 
assess the effect of teaching and a final means to improve teaching professionally (Bawaneh et 
al., 2020). 

Since Brophy (1984) recognized “teacher enthusiasm” as one of the important teacher 
characteristics of effective teaching, this term has been utilized to define an especial influential 
mode of delivering information to learners (Walberg & Paik, 2000). Teacher enthusiasm includes 
positive affective experiences and manners of clarification (Keller et al., 2016). Affective 
experiences consider the enjoyment instructor feel when teaching and contain inherent value and 
passion (Jungert, Levine & Koestner, 2020). The notion of teacher enthusiasm has been studied 
in different researches, in the format of instructional quality in the classroom and beyond 
(Kunter, Tsai, Klusmann, Brunner, Krauss & Baumert, 2008). As these approaches are inscribing 
in particular theoretical and methodological frameworks, conceptualization and 
operationalization of “enthusiasm” vary considerably. 
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     In instructional quality studies, teacher enthusiasm is often viewed as the instructor’s capacity 
to transfer the significance and intrinsic merit of learning or the content to be learned to students 
(Patrick, Turner, Meyer & Midgley, 2003; Turner, Midgley, Meyer, Gheen, Anderman, Kang, & 
Patrick 2002). Accordingly, teacher enthusiasm is usually inferred from observations of teachers’ 
instructional behaviours (Patrick et al., 2003). It seems that this type of enthusiastic instructional 
behaviour develops active learning and learners’ engagement (Patrick et al., 2003). Frenzel et al. 
(2009) said that enthusiastic teachers become role models for their students. In this way, teacher 
enthusiasm helps the students to adopt the teachers’ attitudes in terms of enjoyment and 
enthusiasm, which results in a higher level of learning activity and more positive feelings toward 
learning. 
     Lazarides, Fauth, Gaspard, and Göllner (2021) stated that teacher enthusiasm makes them 
able to become more attentive to learners’ requirements and to pay more attention to learners’ 
behaviours in the classroom. They also show that teacher enthusiasm for teaching is a significant 
resource during this critical developmental stage of learners’ academic lives (Lazarides et al., 
2021). Based on the results of their study, Lazarides et al. (2021) suggested a dynamic classroom 
conception in which enthusiastic teachers were capable of preventing disruptions in the classes. 

Based on a review of the research literature on the relationship between teachers’ enthusiasm 
and reflective practice, the researcher concluded that there is no empirical study on the 
relationship between these two variables. Accordingly, the following research questions were 
suggested: 
RQ1. Is there any significant relationship between Iranian EFL teachers’ enthusiasm and their 
reflection? 
RQ2. Is EFL teachers’ level of enthusiasm a significant predictor of the degree of their reflective 
practice? 
 
Method 
Participants 
A group of EFL teachers were recruited for the study. In order to achieve the objectives of this 
study, 170 (89 males and 81 females) English language teachers who taught in different schools 
in Kermanshah, located in the west of Iran, were selected. All of them were native speaker of 
Persian. The teachers taught English at different levels of language proficiency (differing from 
elementary to advanced). Their teaching experience varied from less than two years to 18 years, 
and their age ranged between 24 and 47years old. All of the participants held English-related 
academic credentials (English Literature, English Translation, and TEFL). They were selected 
using convenience sampling, and their participation was voluntary. 
 
Instruments 
The Reflective Teaching Instrument 
The Reflective Teaching Instrument (Akbari, Behzadpoor, & Dadvand 2010) was used in this 
study to assess the participants’ level of reflective teaching. It includes 29items in a 5-point 
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Likert scale ranging from “always” to “never”, which has been devised based on six factors; 
practical, cognitive, affective, metacognitive, critical, and moral. This inventory was chosen for 
the purpose of this study because it was developed for measuring teachers’ reflective practice in 
the context of Iran, and it enjoys high reliability and validity, as indicated by the researchers, as a 
measuring instrument for teacher reflective practice. Akbari et al. (2010) approved the Cronbach 
alpha reliability of the questionnaire to be acceptable (Cronbach alpha = .91). 
Teachers Enthusiasm Scale 
A 17-statement questionnaire adapted to Arends’s (1989) one was applied to measure teachers’ 
enthusiasm in class. These statements were divided into eight areas which were as vocal 
delivery, eyes, gestures, movements, facial expression, word selection, acceptance of ideas or 
feelings and overall energy. 
 
Data Collection and Analysis  
The participants were approached by email, they were provided with an overall introduction of 
the aims of the research, and the way the questionnaires should be filled, then they were asked to 
complete the survey. A total of 195 completed questionnaires were collected, followed by doing 
an initial investigation to find and discard carelessly filled out questionnaires. The Statistical 
Package for the Social Sciences (SPSS 21.00) was utilized to analyze the data. At the first stage, 
the normality of the data distribution, then Pearson correlation and Regression were performed. 
 
Results  
Table 1 displays the normality of the distribution of the obtained data, which was investigated 
using the One-Sample Kolmogorov-Smirnov Test.  
 
Table 1 
One-Sample Kolmogorov-Smirnov Test of Teachers’ Enthusiasm and Reflection 
  enthusiasm Reflective practice 

N 170 170 

Normal Parametersa Mean 58.9059 99.5941 

Std. Deviation 4.24995 13.47164 

Most Extreme Differences Absolute .126 .181 

Positive .103 .150 

Negative -.126 -.181 

Kolmogorov-Smirnov Z 1.641 2.356 

Asymp. Sig. (2-tailed) .009 .000 

a. Test distribution is Normal.   

 
Based on the above table, the distribution of data of all types was normal (sig>0.05), and it 

was possible to use a parametric test to assess the possible relationships among variables of the 
study. At the next stage, the Pearson correlation test was used to find out whether there was a 
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significant, meaningful relationship between EFL teachers’ enthusiasm and their reflective 
practice. Table 2 shows the results of this test. 
 
Table 2 
Pearson Correlation Test of Teachers’ Enthusiasm and Reflective Practice 
  enthusiasm reflection 

enthusiasm 

Pearson Correlation 1.000 .280** 

Sig. (2-tailed)  .000 

N 170 170 

Reflective practice 

Pearson Correlation .280** 1.000 

Sig. (2-tailed) .000  

N 170 170 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Table 2 presents that there is a strong significant correlation between teachers’ teaching 
enthusiasm and their reflective practice. According to this Table, the significance of the 
correlation is described at p<0.05, which is shown with stars. It indicates that EFL teachers’ 
enthusiasm has a meaningful relationship with their reflection.  

At the next stage of data analysis, to answer the second research question, a Regression test 
was used. The main aim of this test was to investigate whether the Iranian teachers’ level of 
teaching enthusiasm forecasts their level of reflective practice in the class. The findings are 
reported in the next Table. 
 
Table 3 
Regression Test of teachers’ Enthusiasm and their Reflective Practice 

Model 

Unstandardized Coefficients Standardized Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 47.40 13.86  3.41 .001 

enthusiasm .886 .235 .280 3.77 .000 

a. Dependent Variable: reflective practice 

 
Table 3 shows the results of the Regression test of the participants’ enthusiasm and reflective 

practice. According to this Table, Beta= 0.280 and Sig=0.00. Since Sig<0.05, the results show 
that the two variables of the study have a significant effect on each other and, accordingly, 
marking teachers’ enthusiasm as a predictor for their reflective practice.  
 
Discussion 
The first research questions soak whether there was any relationship between Iranian EFL 
teachers’ enthusiasm and their reflective practice. To answer this research question and to 
analyze the obtained data, the Pearson correlation test was used. The findings indicated that there 
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was a significant correlation between Iranian EFL teachers’ enthusiasm and their reflective 
practices. This relationship may be attributed to the fact that when teachers are enthusiastic about 
teaching, they would spend more time thinking and reflect on their teaching. In this regard, they 
may found more positive results from doing reflective practices in their classes and gain more 
insights regarding their teaching. It is obvious that enthusiastic teachers are eager to teach, and 
since they love their job more than teachers who possess low levels of enthusiasm, they enjoy 
thinking about their way of teaching and try to find their teaching strengths and weaknesses, and 
this would improve their level of reflective practices which will lead to learners’ success in 
language learning.  
     Moreover, since an enthusiastic teacher could develop a great difference in students’ 
achievement and engagement to learning, it may make teachers reflect more on their teaching 
and look for their teaching strengths and weaknesses. An enthusiastic teacher has been regarded 
as an individual who possesses knowledge, skills and particular training in teaching and 
education (Hooda & Annu, 2018). It would result in the teachers’ development in doing some 
actions, including reflection and reflective practice. Teacher Enthusiasm has been considered as 
an effective teacher behaviour that affects different aspects of teaching and learning (Carlise & 
Phillips 1984). It seems that enthusiastic teachers have a positive belief toward teaching and 
think about the content more, associate more positive emotions toward the subject of teaching 
and eventually achieve more teaching experience and knowledge (Brigham, Scruggs, & 
Mastropieri, 1992). The results of this study revealed the relationship between reflective practice 
and enthusiasm, which is a reason that teachers’ emotional status has an effect on their teaching 
behaviour. 
     Since reflection and reflective practice has a crucial positive effect on teachers’ academic 
behaviour, it is important to develop their level of reflective practice. In addition, as teachers 
play a significant role in students’ educational success, it is necessary to improve their feelings, 
such as their teaching enthusiasm, to develop the quality of teaching. The results of the current 
study indicated that there is a direct relationship between these two variables, and both of them 
could be considered as the characteristics of effective teaching. Enthusiastic teachers gain a 
positive learning experience towards the course materials and, by thinking and reflecting on their 
teaching, provide new insights for teaching. 
      The results of previous studies also indicated the relationship between teachers’ enthusiasm 
and some of the other characteristics that are attributed to effective teachers. As these two 
variables (teachers’ reflective practice and teaching enthusiasm) are regarded as the 
characteristics of effective teaching, the founded relationship is a sign that these two variables 
have some effect on each other, and both of them are necessary for effective teaching. Based on 
the results of the previous studies, (e.g. Long & Hoy, 2006; Witcher et al., 2001; El Helou et al., 
2016), both teacher enthusiasm and reflective practice is considered to be one of the valuable 
conditions for effective teaching (Long & Hoy, 2006).  

On the other hand, reflective practice lead to the increase of new knowledge, abilities, and 
enthusiasm in teachers by boosting critical contemplation of teaching acts in the classroom as a 



85                                Language Teaching Research Quarterly, 2021, Vol 22, 78‐90  

www.EUROKD.COM 

real-world context. When teachers devote time to use reflective practices to improve their 
teaching, they become more eager to evaluate their teaching practice and become more 
enthusiastic about improving the quality of their teaching. In other words, reflective teachers 
have a serious glance at their job and consider teaching as a progressive learning process which 
in turn develop the level of their enthusiasm. 

Regarding the second research question, the findings of the present study revealed that 
enthusiasm for teaching is a direct predictor of teacher reflective practice, and it influences 
reflective practice. In other words, these two constructs have a direct effect on each other, and 
development in one of them would lead to the development of the other one.  

This may be explained by the possible relationship between these two constructs and their 
direct effect on each other. Considering the significant relationship between teachers’ enthusiasm 
and their reflective practise, it could be assumed that reflective practice may entirely depend on 
teachers’ enthusiasm.  

Since teacher enthusiasm is considered as a key feature of high-quality teaching and is 
reflected in teachers’ competence and motivation, the more teachers are motivated to teach and 
strive for raising student motivation and achievement, the higher is their tendency to feel 
enthusiastic and behave enthusiastically (Kunter & Holzberger, 2014) which in turn leads to 
improvement of their level of reflective practice. However, despite identified importance of 
teacher enthusiasm for teachers and their students, the existing research has little emphasis on 
how different affective factors such as enthusiasm stimulate teachers to reflect effectively on 
their teaching. Previous studies support the idea that teacher enthusiasm is important (Brophy & 
Good, 1986; Kunter et al., 2013). It was revealed that teachers’ enthusiasm is highly predictive 
of supportive instructional behaviours like autonomy, social support, and monitoring. Concepts 
such as enthusiasm associates with high-quality teaching and effects student outcomes (Kunter et 
al., 2013).  
     Teacher enthusiasm has long been considered as an effective element of effective teaching 
(Kunter et al., 2011; Patrick et al., 2000); consequently, this study demonstrated the power of 
teacher enthusiasm in predicting the level of reflective practice. As expected, the findings 
revealed that teacher enthusiasm is a significant predictor of teachers reflective practice. The 
results demonstrate the previous arguments on the functions of teacher enthusiasm in the 
classroom (Natof & Romanczyk, 2009; Patrick et al., 2000; Stewart, 1989). The positive results 
of teacher enthusiasm are also consistent with the influences of positive feelings in improving 
performance, success, and satisfaction (Fredrickson, 2001; Wright, Cropanzano, & Bonett, 
2007). 

In the last decades, the researchers paid more attention to reflective practice as a notion that 
has a crucial role in education (Willingham, 2008). The reflective practice could assist teachers 
to improve their effectiveness (Ferraro, 2000), and it has always been considered a significant 
part of effective teaching (Day, 1999a). In addition to reflective practice, which was considered 
as an influential aspect of effective teaching, some other characteristics of effective teachers 
were proposed, such as teachers’ enthusiasm, self-efficacy, job satisfaction, and so on. In tandem 
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with the findings of the current study, the results of some previous research have indicated the 
correlation between reflective practice and some other characteristics of teachers (El Helou et al., 
2016; Seydi Shahivand & Moradkhani, 2017). 

The findings of the current research may have some implications. Firstly, the EFL education 
policymakers should pay more attention to reflective practice and help EFL teachers improve 
their level of reflective practice and become aware of its significant role in education in general 
and in EFL education in particular. In addition, efforts should be made to develop teachers’ 
enthusiasm that will result in enjoyment and pleasure in the teaching behaviour. Accordingly, 
behaviour courses for EFL teachers should contain strategies to improve their positive emotional 
experiences. There are different ways to reach this aim. First, teachers’ psychological 
requirements for competence, autonomy, and good feeling (Ryan & Deci, 2017) should be 
supplied in proper emotional environments. In addition, teachers should be instructed to utilize 
emotion regulation strategies that could maintain their positive affective experiences.  

 
Conclusion  
In conclusion, the results of the current paper provided empirical support for the use of reflection 
as an effective tool that helps teachers in the various aspects of their professional development. 
These results call for more attention to assisting teachers to boost their level of reflective practice 
and enthusiasm to teaching to become more effective teachers. Teaching enthusiasm is one of the 
characteristics of effective teachers. Teachers play a significant role in forming the behaviour 
and educational success of learners, and as such, they hold a huge responsibility in the 
classroom. Teachers must devote time and resources to identify the difficulties and come up with 
solutions, and it is almost impossible without the instructor being dedicated and emotionally 
attached to his job (Shirazizadeh & Karimpour, & Heidari-Shahreza, 2019) and enjoy the proper 
level of teaching enthusiasm. It is not surprising that a reflective teacher identifies more with his 
career, is more emotionally dependent on his role, and considers the challenges of teaching as 
nutrition for thought and motivators of learning and improvement (Shirazizadeh & Karimpour, & 
Heidari-Shahreza, 2019). 

Teacher Enthusiasm helps make teaching effective. Enthusiastic teachers influence a positive 
learning experience towards the course materials. Rosenshine (1970) reviewed the studies on 
teacher enthusiasm and stated that there is a direct correlation between teacher enthusiasm and 
student learning. In recent years, researchers have conducted and developed more plans and 
programs to help teachers foster their enthusiasm for presenting their lessons. Most EFL teachers 
always seek ways to make their teaching more effective. As teachers’ reflection is another 
important factor in their success in teaching, it could help the teachers to become more effective.  

The findings of the current research indicated that there is a significant correlation between 
teachers’ enthusiasm and their reflective practice. In other words, the results revealed that the 
teachers who enjoy higher levels of reflection are more enthusiastic in teaching. Based on the 
findings, it was revealed that teachers who reflect more on their teaching and find their teaching 
strengths and weaknesses are more enthusiastic about teaching. Therefore, encouraging 
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instructors to have more reflection on their teaching may assist them to become more influential 
and enthusiastic teachers. 

The present study had some limitations. As the first limitation, the researchers used 
convenience sampling to select the participants. A major shortcoming of this sampling procedure 
is that caution must be exercised in generalizing the findings (Bornstein et al., 2013). Second, the 
sample was not large enough, and thus, no generalizable results could be drawn from the results. 
Moreover, this study was conducted in one of the cities of Iran, and doing this study in more 
geographic areas may yield different results. 

There are some suggestions for future research, too. More studies must be conducted to 
investigate how other variables may predict teachers’ reflective practices. This could result in a 
more comprehensive view of factors affecting EFL teachers’ reflective practice. Moreover, the 
findings on the predictive power of teachers’ enthusiasm could be further studied by considering 
other effective factors to come to a wider view of the notion.  
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