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Abstract 
Most social scientists view values as deeply rooted, abstract motivations that guide, justify or explain attitudes, 
norms, opinions and actions. Values are basic orientations presumed to underlie and influence individual variation 
on many of the constructs that researchers from different disciplines wish to study. Since 1950s the main features 
of the conception of basic values implicit in the related literature are: 1. Values are beliefs, cognitive structures that 
are closely linked to affect. 2. Values refer to desirable goals. For example, social equality, fairness and helpfulness 
are all values. 3. Values transcend specific actions and situations. Obedience and honesty, for example, are values 
that may be relevant at work or in school, in sports, business and politics, with family, friends or strangers. 4. Values 
serve as standards or criteria. 5. Values are ordered by importance relative to one another.  Cultures and individuals 
can be characterized by their systems of value priorities. Among all the scales, The Schwartz Value Survey (SVS) 
(1992) is currently the most widely used by social and cross-cultural psychologists for studying the individual 
differences in values. Schwartz derived ten, motivationally distinct, broad and basic values from three universal 
requirements of the human condition: needs of individuals as biological organisms, requisites of coordinated social 
interaction, and survival and welfare needs of groups. The ten basic values are intended to include all the core values 
recognized in cultures around the world (power, achievement, hedonism, stimulation, self-direction, universalism, 
benevolence, tradition, conformity, security). To primarily showcase whether there is a correlation between the 
success levels of the language learners and their motivational type of values, and secondly to explore whether this 
is culture specific or not, 56 language learners participated  in the study and The Schwartz Values  Questionnaire  
was  administered.  The study is expected to yield insight into the pursuit of the correlation between the proficiency 
levels of the language learners and their motivational types of values. 
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Introduction 
The past decades have elaborated a large body of second language research targeting language 
learning strategies (Chamot et al. 1999; Cohen 1998, 2002; O’Malley et al. 1985; O’Malley and 
Chamot 1990; Oxford 1990, 1996). While some of these studies have explicitly sought to push the 
theoretical understanding of language learning strategies forward, there are a lot of research in the 
field of learning strategy literature to find out ways of empowering language learners to become 
more self-directed and effective in their learning. 
       This article presents an overview of the Schwartz theory of basic human values. It discusses 
the nature of values and spells out the features that are common to all values and what distinguishes 
one value from another. The theory highlights ten basic personal values that are identified across 
cultures and explains their pecularities. At the heart of the theory is the idea that values form a 
circular structure that reflects the motivations and each value stands for soem particular motivation 
types. This circular structure which captures the conflicts and compatibility among the ten values 
is apparently culturally universal. 
      Values have been a central concept in the social sciences since their inception and have played 
an important role not only in sociology, but in psychology, anthropology, and related disciplines 
as well. For both Durkheim (1897/1964) and Weber (1905/1958), values were highly significant 
for explaining social and personal organization and change. Values are used to characterize 
cultural groups, societies, and individuals, to trace change over time, and to explain the 
motivational bases of attitudes and behavior. Application of the values in the social sciences in the 
20th century has led to the conception of basic values, of the content and structure of relations 
among these values, and of reliable empirical methods to measure them, which is not agreed upon 
vehemently by all scholars (Hitlin & Piliavin, 2004; Rohan, 2000). Recent theoretical and 
methodological developments (Schwartz, 1992; Smith & Schwartz, 1997) have brought about a 
resurgence of research on values especially in relation with language learning. 
      The value theory deals with the basic values that people in all cultures recognize. It showcases 
ten motivationally distinct types of values and identifies the dynamic relations among them. Some 
values are in conflict with one another (e.g., benevolence and power) whereas others are 
compatible with one another (e.g., conformity and security). The "structure" of values refers to 
these relations of conflict and congruence among values. Values are structured in similar ways 
across culturally diverse groups. This suggests that there is a universal organization of human 
motivations (Schwartz, 1992, 2006a, 2012). Although the nature of values and their structure may 
be universal, individuals and groups differ substantially in the relative importance they attribute to 
the values. That is, individuals and groups have different value “priorities” or “hierarchies.” 
      The value theory (Schwartz, 1992, 2006a, 2012) adopts a conception of values that specifies 
six main features that are implicit in the writings of many theorists: 
 

(1) Values are beliefs linked inextricably to affect. When values are activated, they become 
infused with feeling. People for whom independence is an important value become aroused 
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if their independence is threatened, despair when they are helpless to protect it, and are happy 
when they can enjoy it. 

(2) Values are concerned with desirable goals that motivate action. People for whom social order, 
justice, and helpfulness are important are motivated to pursue these goals. 

(3) Values transcend specific actions and situations. Obedience and honesty values, for example, 
may be relevant in the workplace or school, in business or politics, with friends or strangers. 
This feature distinguishes values from norms and attitudes that usually refer to specific 
actions, objects, or situations. 

(4) Values serve as standards or criteria. Values guide the selection or evaluation of actions, 
policies, people, and events. People decide what is good or bad, justified or illegitimate, 
worth doing or avoiding, based on possible consequences for their cherished values. But the 
impact of values in everyday decisions is rarely conscious. People act without thinking twice  
but deep down they are deeply embroiled  in values  they cherish.  

(5) Values have an implicit hierarchy. People’s values form an ordered system of priorities that 
characterize them as individuals.  

(6) The relative importance of multiple values guides action. Any attitude or behavior typically 
has implications for more than one value. For example, attending classes punctually might 
express and promote achievement and conformity values at the expense of hedonism and 
benevolence values. The tradeoff among relevant, competing values guides attitudes and 
behaviors (Schwartz, 1992, 1996). Values influence action when they are relevant in the 
context (hence likely to be activated) and important to people. 

 
Benevolence 
Benevolence is about preserving and enhancing the welfare of those with whom one is in frequent 
personal contact (the ‘in-group’). It derives from the basic requirement for smooth group 
functioning (Kluckhohn, 1951) and from the organismic need for affiliation (Maslow, 1965). 
Benevolence focuses on voluntary concern for others’ welfare. Such people are helpful, honest, 
forgiving, responsible, loyal,  and affectionate. Benevolent people have a great sense of belonging 
with strong faith in spiritual life. Benevolence and conformity both promote cooperative and 
supportive social relations. The fine difference is that benevolence provides an internalized 
motivational base for such behavior and in contrast, conformity promotes cooperation in order to 
avoid negative outcomes for self. Both values may motivate the same helpful act, separately or 
together. 
 
Universalism 
Universalism refers to understanding, appreciation, tolerance, and protection for the welfare of all 
people and for nature. This contrasts with the in-group focus of benevolence values. Universalism 
is rooted in survival needs of individuals and groups. However, people do not recognize these 
survival needs until they encounter others beyond the extended primary group and until they 
become aware of the scarcity of natural resources. People may then realize that failure to accept 
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others who are different and treat them justly will lead to life-threatening strife. They may also 
realize that failure to protect the natural environment will lead to the destruction of the resources 
on which life depends. Universalism combines two subtypes of concern—for the welfare of those 
in the larger society and world and for natüre. People holding this value are broadminded and care 
for social justice, equality, world at peace, world of beauty, unity with nature, wisdom, and the 
environment. 
 
Self-Direction 
Self-direction concerns independent thought and action--choosing, creating, exploring. Self-
direction derives from organismic needs for control and mastery (Bandura, 1977; Deci, 1975) and 
interactional requirements of autonomy and independence (Kluckhohn, 1951; Kohn & Schooler, 
1983). People with a high sense of self-direction are creative, curious, and independent. 

Stimulation 
Stimulation deals with excitement, novelty, and challenge in life. Stimulation derives from the 
organismic need for variety and stimulation in order to maintain an optimal, positive, rather than 
threatening, level of activation (Berlyne, 1960). People who are stimulated look for a varied life 
full of excitement. 

Hedonism 
Hedonism encompasses pleasure or sensuous gratification for oneself. Hedonism is rooted in 
organismic needs and the pleasure associated with satisfying them. Hedonists try to achive the 
ultimate sense of pleasure, enjoyment of life and they are self-indulgent. 

Achievement 
Achievement encapsulates personal success through demonstrating competence according to 
standard criteria. Achievement is necessary for individuals to survive and for groups and 
institutions to reach their objectives. Ambitious people try to seek for power, enjoy demonstrating 
competence, thereby obtaining social approval. Such peopleare very ambitious, successful, 
capable, and influential.  
 
Power 
Power is about social status and prestige, control or dominance over people and resources. The 
functioning of social institutions apparently requires some degree of status differentiation, namely 
power (Parsons, 1951). Power relations emerge in analyses of interpersonal relations both within 
and across cultures (Lonner, 1980). Both power and achievement values focus on social esteem. 
However, achievement (ambition) emphasizes the active demonstration of successful performance 
in concrete interaction, whereas power (authority, wealth) stresses the attainment or preservation 
of a dominant position within the more general social system. 
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Security 
Security refers to safety, harmony, and stability of society, of relationships, and of self. Some 
security values are about individual interests and others address wider group interests such as 
national security. People cherishing security believe in social order, family security, and national 
security.  
 
Conformity 
Conformity deals with restraint of actions, inclinations, and impulses likely to upset or harm others 
and violate social expectations or norms. Conformity derives from the notion that individuals 
inhibit inclinations that might disrupt and undermine smooth interaction and group functioning. 
Conformity values emphasize self-restraint in everyday interaction, usually with close others. 
Conformist people are likely to be obedient, self-disciplined, polite, loyal, and dutiful. 
 
Tradition 
Tradition refers to respect, commitment, and acceptance of the customs and ideas. Groups 
everywhere develop practices, symbols, ideas, and beliefs that represent their shared experience 
and fate. These become sanctioned as valued group customs and traditions. They symbolize the 
group's solidarity, express its unique worth, and contribute to its survival (Durkheim, 1912/1954; 
Parsons, 1951). They often take the form of religious rites, beliefs, and norms of behavior.  
Traditional people have high respect for rituals, conventions with a great sense of humility and 
acceptance. 

 
Method 
Participants are 56 students from 20 countries from  Africa, Middle East and Asia studying to get 
bachelors’s and master’s degrees at a western state university. Their ages range from 18  to 28. 

Instrumentation 
The Schwartz Value Survey: The first instrument developed to measure values based on the theory 
is now known as the Schwartz Value Survey (SVS; Schwartz, 1992, 2006a). Respondents rate the 
importance of each value item "as a guiding principle in MY life" on a 5-point scale labeled 5 
(very important),  4 (important), 3 (undecided), 2 (not important), 1 (not very important- opposed 
to my values). People view most values as varying from mildly to very important. The alpha 
reliability is found to be, 86 for the respondents in this study. 
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Figure 1. Theoretical model of relations among ten motivational types of value (Schwartz. 2012. p.9) 
 
 
Data results 
To primarily showcase whether there is a correlation between the success levels of the language 
learners and their motivational type of values, and secondly to explore whether this is culture 
specific or not, 56 language learners participated in the study and The Schwartz Values 
Questionnaire was administered to the students at a prep department of a state university.  
  
  Table 1 
  Gender descriptives 

  N Mean Std. Deviation 
M  
F 

42 77.9524 11.49327 

14 81.4286 12.40790 

 
As Table 1 shows, there are 42 males and 14 females in the research. 
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  Table 2 
 Independent Samples Test for gender 

    
Levene's Test for Equality 

of Variances 
    F Sig. t df Sig. 
total Equal variances assumed .004 .952 -.961 54 .341 
  Equal variances not assumed     -.924 20.956 .366 

       
     Table 2 shows there is no relation between gender and their values. Both females and males 
have similar ratios in terms of values. 
 
 Table 3 
 Values and Ages 

  Sum of Squares df Mean Square F Sig. 
Between Groups 90.161 3 30.054 .210 .889 
Within Groups 7454.054 52 143.347   
Total 7544.214 55    

 
    Table 3 highlights age has no bearing on the values of language learners. Although their ages 
vary between 18 and 28 and they are both undergraduate and graduate students at the university. 
this does not affect their penchant for ten values categorized by Schwartz. 
 
 Table 4 
 Descriptives for values 

 Mean Std. Deviation  Mean Std. Deviation 
benevolence 1.6786 .57547 Achievement 2.0536 .77271 

B2 1.9286 .91168 a2 2.1250 .93541 

b3 1.8214 .69038 a3 2.0357 .89370 

b4 2.4643 .85204 a4 2.4107 .84803 

universalism 1.2679 .58748 Power 2.9821 1.13604 

u2 1.5893 .62601 p2 2.8393 .86921 

u3 1.1964 .40089 p3 2.7321 1.05298 

u4 1.3571 .55362 Security 1.6250 .70227 

u5 1.4821 .66033 sec2 1.4286 .70986 

u6 1.6429 .92301 sec3 2.0000 1.17551 

Self-direction 1.5179 .66033 sec4 1.8393 .88988 

sd2 1.5714 .70986 Conformity 3.0357 1.22050 

sd3 1.8571 .74903 co2 2.7679 .93402 

sd4 1.5536 .73657 co3 2.1964 1.11876 

Stimulation 1.7500 .81464 co4 1.6429 .86189 

s2 2.5179 .89425 Tradition 2.1607 1.05790 

s3 1.9643 .91382 tr2 2.9107 1.26888 

Hedonism 1.9464 .81842 tr3 3.3929 1.17053 

h2 1.3750 .55800 tr4 2.4464 1.00760 

h3 1.7143 .65267    
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     The descriptives showcase that the learners are very traditional and they do not have high 
universal values. Their self-direction values are low. When the subtypes of values are analysed, 
the list is as follows: Tradition, power, conformity, stimulation, achievement, security, self-
direction, hedonism, benevolence, universalism. For Schwartz, benevolence, universalism, and 
self-direction values are the most important; besides, power and stimulation values are the least 
important, with which the respondents here disagree. The pan-cultural hierarchy provides a 
baseline to which to compare the priorities in any sample, however, the respondents of this study 
most of whom are from African and Asian countries tend to decline the priority of benevolence 
and universalism. 
 
 Table 5 
 Correlation between values and achievement 

    total at 
total Pearson Correlation 1  
at Pearson Correlation 0.714** 1 

 ** Correlation is significant at the 0.01 level (2-tailed).   N= 56 

    Table 5 shows that the correlation between achievement and motivational types is high. The fact 
that they are all funded by The Republic of Turkey might be related to their strong drive to be 
successful. Compared to their countries, the amount of scholarship is quite high hereand the 
dormitories they live in is free of charge. 
 
Discussion and Conclusion 
Individuals show differences in the importance they attribute to these ten values. Across societies, 
however, there is surprising consensus regarding the hierarchical order of the values. It is 
contentious that across representative samples, using different instruments, the importance ranks 
for the ten values are quite similar. Schwartz (2012) himself believes that benevolence, 
universalism, and self-direction values are the most important. Power and stimulation values are 
the least important. However, the fact that the responses of the African and Asian students show 
that for them power and tradition are more important highlights the fact that these students might 
wish to have power when they go back to their country and they are very devoted to their own 
cultural values and traditions and they are not ready to embrace a liberal attitude. The pan-cultural 
hierarchy provides a benchmark to compare the priorities in learners. Such comparison is critical 
for identifying the notion that for these learners benevolence is not significantly crucial and rather 
than universalism, they prefer the conventional life style. This contradicts the assumption that a 
sample may rank benevolence highest, for example, but compared with other samples the 
importance rating of this value may still be relatively low.  
       It is socially functional to legitimize gratification of the needs and desires as long as this does 
not undermine group goals. Individuals must be motivated to invest time and effort to perform 
productive work, to solve problems that arise when working, and to generate new ideas and fruitful.   
Unlike the other groups who showed some congruence with Schwartz’s theory, the respondents of 
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this study prefer the opposite value beliefs. Despite this, they strive hard to get high scores. Their 
commitment to studying harder and clinging to their own interests and cultural traditions might be 
in conflict with the universal values all language learners are supposed to have, however, one 
should remember that the current trend in the world is not liberalism but conservatism. 
      Security and conformity values also promote harmonious social relations. These values help 
people to avoid conflict and violations of group norms. But these values are usually acquired in 
response to demands and sanctions to avoid risks, control forbidden impulses, and restrict the self. 
This reduces their importance because it conflicts with gratifying self-oriented needs and desires. 
The respondents in this study show conformity as the third priority on the list but security is the 
sixth, which emphasizes the fact that this is not something they care for  in Turkey as it might be 
related to the host country’s inclusive and embracing ways towards the foreigners. 
        To conclude it is safe to say that people everywhere experience conflict between pursuing 
openness to change values or conservation of values. As Schwarts (2012) believes people also 
experience conflict between pursuing self-transcendence or self-enhancement values. Conflicts 
between specific values (e.g., power vs. universalism, tradition vs. hedonism) are also near-
universal as this study corroborates. The countries the respondents come from are war-trodden and 
the places they live in back in their home countries are poverty-stricken. Their aim to pursue  a 
better life style and higher education might contribute to their being less hedonist, benevolent but 
more ambitious  and  power oriented. 
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