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The main aim of the paper is to present partial results of two research surveys conducted through 

the same research instrument, a questionnaire. In the first research, we observed the opinions of 

practicing teachers on the implementation of the Shoah (Holocaust) theme into the teaching of 

literature education at lower-secondary schools, while the aim of the second research was to find 

out the experience of students of teacher study programmes implemented at the Department of 

Czech Language and Literature of the Faculty of Education of Palacký University in Olomouc 

with the integration of the Shoah (Holocaust) phenomenon into the teaching of primary and lower-

secondary schools, which they have completed.  

     The term Shoah is considered by some scholars to be a more accurate description of the 

persecution and murder of European Jewry between 1933 and 1945 than the commonly used term 

Holocaust (De Kessel, 2018). Shoah connotes a sudden disaster or catastrophe, while the 

Holocaust implies a sacrifice consumed by fire, which does not accurately reflect the experiences 

of the victims (Hayes, 2010). Overall, the difference between the Shoah and the Holocaust lies in 

the connotations and representations of these terms, with the Shoah emphasizing the catastrophic 

nature of the events and the difficulty of fully comprehending them. 

     Intentionally, both research surveys were conducted based on almost identical research 

instruments so that we could compare the findings with each other and thus point out the current 

situation in pedagogical practice and its possible improvement after the student teacher enters 

practice.  

     In this paper, we present the results of a questionnaire item in which we investigated whether 

the respondents would welcome a normative anchoring of the concept of the Shoah in the Czech 

normative curricular educational document, the Framework Educational Programme. We are 

convinced that by comparing our findings, it will be possible to predict the development of the 

situation in the given area in a certain way and possibly undertake appropriate intervention to 

improve it. 

 

Literature Review 

System of Czech Educational Documents  

Singh et al. (2023), Yashchyk et al. (2023), and Hassanpour et al. (2023) state that educational 

documents play a crucial role in professional life, serving as proof of professional achievements. 

However, traditional paper-based degrees and certificates are prone to damage, loss, and forgery. 

The process of issuing and verifying these documents is time-consuming and cumbersome, leading 

to delays in job offers. To address these challenges, blockchain technology can be implemented. 

By converting paper certificates to digital certificates and storing their hash values on the 

blockchain, the authenticity and verification of educational certificates can be ensured. This 

implementation guarantees the safety, authenticity, and immutability of stored data, simplifies the 

verification process, and eliminates the possibility of forgery. Blockchain technology can also 

enhance public trust, transparency, and efficiency in the education system, contributing to the 

unification of approaches to the recognition of foreign educational documents.  
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     Curricular normative educational documents play a crucial role in shaping educational practices 

and policies. The analysis of various documents reveals the importance of including specific topics 

in the curriculum. The study by Feitosa and Ferreira (2022) highlights the need to incorporate 

traffic education into the Brazilian education system. Similarly, the research conducted by Brasil 

and Guimarães (2021) focuses on inclusive perspectives in the educational systems of Portugal 

and Brazil. Zanetoni and Leão (2022) emphasize the significance of environmental education in 

the Brazilian context, particularly in relation to chemistry and natural sciences. Kniphoff da Cruz 

et al. (2023) discuss the recent norms regarding computer education in Brazilian schools, 

emphasizing the need for teacher training and appropriate teaching materials. Herrera et al. (2016) 

examine the normative frameworks for special education in Latin American and Caribbean 

countries, with a focus on inclusion in higher education. 

     Many authors underline the fact that Czech educational curriculum documents are influenced 

by many aspects. Wirthová (2020) discusses the existence of divergent knowledge regimes and 

contradictory legitimizations within the reform of Czech educational curricula Koželuhová et al. 

(2020) analyze the planning and implementation of educational content in Czech and Slovak 

preschools, focusing on the topics, goals, and approaches used in creating educational programs. 

Lesňák and Štěrba´s (2016) study examines the history and current state of moral education in the 

Czech Republic, evaluating the quality of ethical education programs and character development 

subjects in primary and secondary schools. Svobodová and Hofmann´s (2018) paper explores the 

barriers to the implementation of cross-curricular education in the Czech environment, 

emphasizing the need for interdisciplinary cooperation and teacher training. Moravcová et al.´s 

(2019) research compares the Czech mathematics curriculum with Estonia, Slovenia, and Poland, 

identifying differences in goals, content, and required student outcomes. Vlček et al. (2018) discuss 

the curricular revisions in the Czech Republic but do not provide information about specific Czech 

curricular normative educational documents. Poupová et al. (2019) discuss the revision of national 

curricular documents for primary and secondary education in the Czech Republic, called the 

Framework Educational Programmes. 

Czech Schools Autonomy  

“Since January 1st 2003, all schools have been granted the status of legal entities. School heads 

were given full responsibility for the quality of the educational process, financial management of 

the school, appointing and dismissing teachers, and relations with their local community and the 

general public. By law, the school organizing body must establish a School Council enabling 

parents, pupils, teaching staff (except for the school head), and the public to participate in the 

administration of the school. Organizing bodies appoint school heads on the basis of a tender, and 

they can only be dismissed for reasons defined by law. Public higher education institutions were 

granted autonomy at all levels of management. Internal management of institutions, the 

establishment of self-governing academic bodies, content and organization of study, labor 

relations, and funding are exercised by the Academic Senate, the rector, the Academic (Art) Board 

and a Disciplinary Commission. The Board of Trustees safeguards public interest in the 

institution’s activities and efficient property management. The faculties also have autonomous 
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bodies, but these are not legal entities. Higher education institutions also have a representative 

body, the Higher Education Council, made up of representatives from the academic community. 

State higher education institutions (The University of Defence and The Police Academy) are 

established by the relevant ministries, and their autonomy is limited” (Gergelová Šteigrová, 2011, 

p. 9). Figure 1 presents the system of Czech curricular educational documents.  

Figure 1 

System of Czech Curricular Educational Documents 

 
Note. Source: Hošpesová & Novotná (2020) 

Teacher Training  

“Education for would-be teachers is described in the relevant chapters. The obligation to ensure 

in-service training of teachers in public and state schools is stipulated in the Act on Educational 

Staff. In-service training is organized by higher education institutions, institutions for in-service 

training of educational staff, and other facilities on the basis of accreditation granted by the MEYS. 

Teachers may prefer the self-study option, where they are entitled to 12 working days off for study 

in the school year. In-service training programs for teachers are mainly provided by the National 

Institute for Further Education, which consists of a center and thirteen regional stations. Higher 

education institutions offer refresher training courses for teachers returning to the profession after 

a long interval, qualification training courses providing upgrading of educational qualifications, 

specialized courses, and educational studies for graduates from non-teacher training faculties” 

(Gergelová Šteigrová, 2011, p. 9). 

Method 

The research investigation aimed at finding out the opinions of teachers of the Czech Language 

and Literature at the lower-secondary schools in the Vysočina Region on the implementation of 
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the Shoah theme in the teaching of Literature Education consists of three parts (two qualitative and 

one quantitative). The main objectives of the research investigation: 1) to find out what is the 

opinion of teachers of Czech language and literature professionally working at the lower-

secondary schools in the Vysočina Region on the implementation of the Shoah theme in the 

teaching of Literature Education; 2) to provide a comprehensive description of the integration of 

the Shoah phenomenon into the educational process at lower-secondary school education with a 

focus on teachers of the Czech Language and Literature.  

Research Methodology to Determine the Views of Teacher Participants  

A complete list of complete and incomplete primary schools in the region is available on the 

website of the School Portal of the Vysočina Region. Based on this freely available document, we 

contacted the principals of all 134 complete primary schools via e-mail and asked them to forward 

the link to the web questionnaire to all teachers of Czech language and literature in the given 

primary school.  

     Before starting the quantitative phase of the research, we determined the sample size of 

respondents based on quota sampling. The quotas were based on the document Teaching Staff in 

Regional Education according to data from the Salary Information System (ISP, 2017), which is 

available on the website of the Ministry of Education, Youth and Sports of the Czech Republic. 

We confronted the information obtained with the Statistical Yearbook of the Vysočina Region 

2017, which presents the nominal and percentage representation of the respondents in the second 

phase of the research. Of course, the distribution of respondents based on gender was also 

observed. 

     Sciberras and Dingli (2023) state that quantitative research is a systematic approach to studying 

social issues using numerical data. It involves the quantification and measurement of the subject 

being assessed. This type of research requires the collection of quantifiable data through methods 

such as surveys and questionnaires (Lenardic, 2023). T It offers advantages such as a higher sample 

size, quick data collection, and the generalizability of findings (Hsieh, 2023). 

     The total number of teachers tested under quota fulfillment is 114: see n = tα2.p(1-p)/d2. 

(Chráska, 2017, p. 22) The sum was obtained by estimating the sample size in the case of nominal 

or ordinal data at the required relative precision of 4%, at a confidence level of 95 %, and at a 

relative frequency of 0.05. We believe that on this basis, the survey did not meet the quota of 

respondents and that we reached several 80 fully completed questionnaires. There are no specific 

statistics related to the number of Czech Language and Literature teachers in the Vysočina Region. 

We are of the opinion that in the context of teachers of Czech Language and Literature, the number 

is telling and sufficient: we assume that in 134 complete primary schools, there are, on average, 

two teachers of the given educational field; thus, the potential number of all teachers of Czech 

Language and Literature is 268, which in comparison with 80 filled questionnaires and taking into 

account the fact that the quantitative research survey was preceded by a qualitative phase of 

research with eight teachers from the Vysočina Region, leads us to claim a certain informative 

value of the postulated research survey.   
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     The research, which aimed to find out student teachers´ experiences of integrating the Shoah 

into their teaching, was carried out using a non-standardized questionnaire, which was verified in 

the framework of a research that focused on finding out the opinions of teachers of Czech 

Language and Literature professionally working at the lower-secondary schools on the 

implementation of the Shoah theme into the teaching of Literary Education (see above). The 

statistical processing of the data obtained by this research instrument was used to verify the validity 

and reliability of the questionnaire.  

Research Methodology to Determine the Views of Students Participants  

The respondents of the quantitative research were students of the Department of Czech Language 

and Literature at the Faculty of Education of Palacký University in Olomouc (see the respondents’ 

information in Table 1 and Table 2). Data collection was carried out via an online questionnaire, 

which was sent to the respective potential respondents at their university e-mail addresses. This 

phase of the research was conducted in cooperation with the management of the Department of 

Czech Language and Literature of Palacký University in Olomouc and its secretariat. Students of 

full-time, combined, and extension studies of all study programs implemented at the given 

department or whose study plans include a course professionally staffed by the given department 

were contacted with a request to participate in the research. 

Table 1 

The Age Distribution of Respondents 

Age of respondents Frequencies 

 absolute relative 

19 years 16 5.0 % 

20 years 52 16.3 % 

21 years 45 14.1 % 

22 years 37 11.6 % 

23 years 49 15.4 % 

24 years 27 8.5 % 

25 years 18 5.6 % 

26 years 8 2.5 % 

27 years and more 67 21.0 % 

Total  319 100 % 

 

Table 2 

The Level of Study of the Respondents 

 Frequencies 

Answers absolute relative 

Bachelor´s degree program (BA) 151 47.3 % 

Master´s degree program (MA) 102 32.0 % 

Postgraduate Master´s degree program (MA) 54 16.9 % 

Doctoral study program (Ph.D.) 5 1.6 % 

Lifelong learning 5 1.6 % 

Other 2 0.6 % 

Total 319 100 % 
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     In this paper, we present a comparison of partial results of the above-presented research 

investigations, respectively their quantitative phase, in respondents´ (i.e., future teachers and 

teachers in practice) opinions on the implementation of the term Shoah into the Framework 

Educational Programmes in the Czech Republic. Starting from the fact that the term Shoah is not 

part of these curricular documents, the term Holocaust is part of the curriculum in the third year of 

lower-secondary school within the subject curriculum of History (Faltýn, 2021, p. 57). We see the 

necessity to normatively anchor the concept of the Shoah in as many educational documents as 

possible in as wide a range of disciplines as possible, especially in the topicality of the events that 

can be summarized by this term. Patt (2017) states that the Shoah holds significant importance for 

contemporary society. Rodman (2019) adds that the horrors of the Shoah have also served to mute 

anti-Semitism in much of the world, although it continues to persist in certain regions. The Shoah 

represents the destruction of the rules of genealogy and filiation, leading to the creation of the 

abject (Perelberg, 2022). Shoah education is a topic that is addressed in various contexts and 

settings. The importance of using images in the teaching of the history of the Shoah is emphasized, 

as images played a significant role in the manipulation of mass thought and the construction of the 

enemy (Tiburzi, 2023). Chernivsky and Lorenz-Sinai (2022) state that the impact of the Shoah on 

education and upbringing is explored, including the transmission of knowledge and references to 

the Shoah between generations. According to Vaccarelli and Iadarola (2022), the family aspect 

should be emphasized as an example of pedagogical and educational action in the context of Shoah 

education. 

Results and Discussion  

First, we present the opinions of teachers from practice on the anchoring of the concept of the 

Shoah in the Framework Educational Programme. The distribution of the concept within the 

individual educational disciplines according to the teachers´ opinions is demonstrated in Figure 2. 

The distribution of subjects is quite expected, with a slightly surprisingly high proportion of 

responses for Czech Language and Literature - we believe that this situation is due to the 

orientation of the questionnaire survey towards the research object. 

Figure 2 

Anchoring the Term Shoah Within Subjects 
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     We also investigated whether teachers would welcome the normative anchoring of the concept 

of the Shoah in the Framework Educational Programme. The statement was formulated in general 

terms; we did not specify a specific educational area. The results are presented in Figure 3. In our 

opinion, the significant number of positive choices - would welcome - was due to the subject matter 

of the survey and the desire to answer as most likely as expected.  

Figure 3 

Would you Welcome the Anchoring of the Term Shoah Framework Educational Programme? 

 
 

     In this part of the paper, we present the relevant results of a research survey conducted among 

prospective teachers, i.e., students of teacher education programs. A summary of the responses to 

this question is presented in Figure 4. 

Figure 4 

Would you Like to See the Term Shoah Anchored in the Framework Educational Program for Primary Education?
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Figure 5 

A Percentage Comparison of the Results 

 
     As can be seen from the summary graphic, the respondents´ answers reflected their previous 

experience with teaching reality. Practicing teachers are perhaps more aware of the complexity of 

curriculum reform, namely the change in the content of the normative curriculum, which would 

be accompanied by a necessary change in the content of school curricula. Our findings correspond 

to some extent with those of Yli-Panula et al. (2022), who point out that there are differences 

between the views of teachers and student teachers. Teacher students in Finland identified 

problems in introducing Climate Change Education (CCE) into school culture, such as views that 

deny climate change and question the transformation of school culture to support sustainable 

development. In relation to media literacy, Lähdesmäki and Maunula (2022) report that student 

teachers have recognized new literacies as a cultural phenomenon of our time, including the value 

of social media as a new form of literacy. Olatunde-Aiyedun (2021) found out that in the context 

of grammar teaching, there was a lack of congruence between teachers´ views and their actual 

classroom practices, particularly in methods, techniques, resources, and activities. In contrast to 

de Jager et al.´s (2017) findings that student teachers had a negative attitude towards teaching 

practice, which affected their performance, comparisons of the relevant results of our research 

indicate a certain initiative and enthusiasm of prospective teachers, especially in their efforts to 

adapt existing normative curricular documents to current social and student needs. Of course, we 

agree with the statement of Sorokovykh et al. (2021) that the pivotal role of personal initiative in 

the education of future teachers and the development of their socio-cultural competencies stems 

largely from the teaching methods of the university faculties educating future teachers. 

     Based on the comparison, it can be concluded that future teachers are aware of the necessity of 

curricular transformation of Czech education, which has already begun, but which tends rather to 

limit the compulsory curriculum and increase the autonomy of individual Czech educational 

institutions, without significantly reflecting the socially topical and acute issues, which 

undoubtedly include the warnings presented by the issue of the Shoah. Sekerák and Valeš (2021) 

state that despite positive shifts in educational policy, legislation, and teacher professionalization, 

there are still barriers to implementing real systemic reform at the intermediate and micro levels 

of the educational system. The lack of political consensus and a steering and monitoring 

mechanism in the educational sector have hindered progress (Walterová, 2007). 
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Conclusion  

In this paper, we present a comparison of partial results of quantitative research investigations, in 

which we focused on the findings of practicing teachers on their experiences with the 

implementation of the Shoah into teaching at lower-secondary schools and on the findings of the 

experiences of students of the teaching degree programs implemented by the Department of Czech 

Language and Literature of the Faculty of Education of Palacký University in Olomouc with the 

inclusion of the Shoah into teaching at primary schools.  

     Based on the results of the questionnaire item concerning their opinion on the normative 

framing of the concept of the Shoah in Framework Educational Program for Primary Education, 

it can be stated that both groups of respondents would have welcomed it; however, a higher 

percentage of positive answers came from future teachers. This is mainly explained by the fact that 

the practicing teachers are aware of the complexity of the gradual transformation of the educational 

curriculum, which has been taking place in the Czech Republic with some interruptions since 1989, 

i.e., with the fall of communism in Czechoslovakia. Dvořák (2021) notes that the educational 

curriculum in the Czech Republic has undergone significant changes since 1989. Following the 

Velvet Revolution, citizens and teachers demanded reform, but the conservative-liberal 

government preferred incremental steps. Although even practicing teachers are aware of the need 

to acquaint pupils with the warnings that the events of the Shoah present to us, they are of the 

opinion that this topic can be implemented in the curriculum without explicitly introducing the 

concept of the Shoah into the content of the curriculum, based on the considerable educational 

autonomy of school institutions. Greger and Walterová (2018) state while positive shifts have 

occurred in educational policy, legislation, management, financing regulation, and teacher 

professionalization, systemic reform at the intermediate and micro levels has not been fully 

implemented. 

     We perceive the presented research as a first step towards a possible targeted intervention in 

the field of teacher training in possible work with the topic of the Shoah and its possible cross-

cutting inclusion in the educational process. On the other hand, it must be stated that the young 

generation, i.e., student teachers, are aware of the necessity to apply the problems of the 

contemporary world to teaching, with or without the support of its curricular anchoring.  
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